
Your self-reflection notes, print out for use on 

training to measure your own performance 

against the DVSA syllabus. 
Can also be used for revision. 

 Introducing the 17 SC1 ADI Competencies. 
Here, we explore the different competencies on the (ADI) 3 testing criteria in more 
detail.  
The framework for each competencies can be found in the National Standards for 
Driver and Rider Training which is accessible for download on gov.uk website. 

 

04. The 17 Competencies  
Divided in to 3 Sections: Lesson Planning – Risk Management – Teaching and Learning 

Strategies 

 

Section 1 Assessment “A” Marking Sheet. 

 Lesson Planning 
Tick as appropriate  

1. Did the trainer identify the pupil’s learning goals and needs? 
 

Lesson planning is a very important part of your driver training, this includes the lesson you 

will introduce, and including a suitable route to ensure the student can cope with each 

situation whilst dealing with your chosen route which generally would be agreed with the 

pupil to ensure they can work towards their learning goals and objectives.   Route planning 

is an essential part of the preparation, this requires knowledge of the local area, traffic and 

weather conditions, and level of experience of the student.  The route should be 

measurable so that it can be adapted, when appropriate to help the student work towards 

their learning goals.  

 

Poor route planning can have dangerous consequences, for example if you have a new 

driver dealing with something which requires advanced thinking and isn’t able to think 

quickly or effectively, this could be far to challenging for them, exposed them to risk and this 

could even leave an individual very demotivated and not want to learn at all, and stop there 

learning altogether or even worse, demoralised.  

 

Remember bringing a pupil on to a route which is to advance for their level and abilities 

could undermine their confidence, potentially cause risk to trainer (you), examiners if 

present and other road users.  As an example, if a student had told you at the start of the 

lesson that they had felt that they needed further development on steering control when 

cornering - kept going wide into path of oncoming traffic, incorrect or late use of mirrors. 



Then the trainer needs to be flexible to adapt changes like these mentioned above whilst 

agreeing this with the student at first hand.   

 

 

Remember: Taking your student onto complex and challenging junctions when you know 

they’re not at the required standard to deal with these would not only increasing risk, but 

would be well out of their comfort zone, may fear advance situations in future and they may 

become demotivate showing no signs of continuous learning.  

If you score 7 or less in “Risk Management” you will automatically fail the Standards Check 

or the Part 3 qualifying process.  If you fail Part 3 on all three attempts, you will have to wait 

two consecutive years before re applying. 

If a student suggests doing something which you know is out of their comfort zone, e.g. they 

have learnt how to move off and stop, turn left/turn right and straight line steering and 

understands use of mirror-info, how to position but never applied 3rd gear application as 

yet, or have never dealt with rural roads, dual carriageways or even roundabouts but asks 

you if they could go straight out onto a dual carriageway despite not reaching that level of 

competence to deal with these type of roads.   

 

Rather than tell the pupil that they aren’t ready, or reply by saying “NO”, try getting them to 

think about the qualities they need to possess as a driver and what development they will 

need before allowing them to deal with these kind of roads.  Below is an example of a two 

way conversation between trainer and student in this given situation. 

 

“Tom before we use these type of roads, what qualities do you think 

you’ll need before being able to deal with dual roads safely?”  … did you 

know that in certain areas dual carriageway’s have an exit slip or on slip leading to 

roundabouts?”  .. As we haven’t covered roundabouts yet and have only been up to 2nd gear 

on previous lessons, it may be of benefit to you, to cover approaching and emerging 

including use of mirror-information and signalling from where you left off on previous 

lessons “Once we agree this is going well perhaps we can look at moving you up into 3rd- 

gear and starting off with minor roundabouts today where you can effectively master the 

skills of changing speed from 2nd to 3rd or 3rd to lower gears as you may need this ability 

when approaching roundabouts then at least you can deal with slip roads more safer once 

your changing speed becomes confident,  …what do you think Tom??  
 

By using this scenario above instead of telling the student that they’re not ready, or replying 

with an immediate “No” may cause frustration and as if they are not capable.   You’re 

bringing the understanding to the pupil that you are satisfied for them to deal with dual 

carriageways as stated above, but you make the valid point as stated above to guide them 

away from the fact that dual carriageways are to be done at an appropriate time and is 

agreed by both, and the qualities have been mastered in other areas before taking them to 

challenging routes.   

 



The student should be encouraged to reflect and see your valid reasoning as to why they 

can’t go straight in to advanced subjects if they’re only at the early stages in their learning, 

and may change their way of thinking to wanting to deal with such difficult situations.  

 

Three wordings you MUST know, and AVOID! 
- Discrimination  

- Slang wording which is not in the “English” dictionary 

- Demotivation by only giving negative feedback 

 ` 

2. Was the agreed lesson structure appropriate for the pupil’s 

experience and ability: 
 What makes you feel the structure of your lesson is right for this pupil, and what could you 

have done differently if any? 
 

 

 

 

 

 

 
 

 

This section outlines much of the information in section 1, (above) Lesson Planning. 

 

Practice areas should be discussed and agreed with the pupil at the start or at the end of the 

previous lesson so that they know what to expect on the next lesson and helps them work 

towards their objectives.  For example, if a pupil is keen to master roundabout as there last 

lesson they felt that they had struggled, or no progress or little progress was made, you 

should choose an area that has many roundabouts for learning to be effective for them to 

reach their goals, however you must ensure who is responsibility for “risk “and how this will 

be shared before dealing with these so the pupil knows what is expected as well as not be 

out of their depth to deal with. 

 

If a pupil has only done a few mini roundabouts it is wise to keep them on this until you 

both agree that progress has been made before bringing them to the most busier or major 

roundabouts where this would require the pupil to make good decisions, have a thru 

understanding of the MSPSL routines and able to give priority to other traffic safely.   

 

 
 
 



 
 
 

3. Was the practice areas suitable: 
 What makes you feel the practice area is, or was suitable for this pupil, and what could you 

have done differently if any? 
 

 

 

 

 

 

 
 

 
Selecting a Suitable route for your pupil’s level of ability and experience is an essential part 
of your training.  As for any trainer it is in your best interest to establish where your pupils 
learning is at inclusive or current abilities to deal with complex situations.  This is so that you 
can tailor an agreed route to suit the needs of the individual. 
  
For example, if your pupil has addressed they feel they needed extra help on roundabouts, 
finding a route which meets their needs of development this lesson subject is very 
important, this can be done in two ways, firstly, it is important the trainer is familiar with 
the area and surroundings, this adds a learning experience and a very productive lesson for 
trainer and pupil alike giving added value to the lesson and puts learning at the heart of the 
pupils objectives, or secondly, you may have a pupil who is familiar with the local area, 
perhaps an experienced driver in which you can agree that they take responsibility getting 
you safely to an agreed location to deal with the agreed topic implementing how risk will be 
shared so that the learner knows what is expected of them whilst on the route. 
 
In general, it can be of benefit to know the training routes that you will be delivering 
training within that chosen area.   Not many A.D.I’s think about this as a priority when in 
preparation for their Standards Check or least, PDI’s preparing for their Part 3 exam would 
not even take a blink at this!  
 
So let’s look at the benefits of why any trainer should be familiar with the area…., let’s say a 
trainer has no idea of the which route their going to take their pupil on for their Standards 
Check/Part 3 exam.  Could you imagine how late/early direction would be given and how 
the attention would be primarily on finding which road to take rather than the pupils 
actions, or worse, you aren’t able to direct your pupil because you had no idea where the 
road may end up after a bend, could not adapt the lesson because you couldn’t find a 
suitable route to revisit a particular subject.     This is where most A.D.I’s that aren’t familiar 
with the area that sit the Standards Check or Part 3 stumble.     
 



It is important that you identify your pupils driving faults, no matter of level or experience 
they may have, that you may need a change of plan at any time, and this should be agreed 
with your pupil to ensure that they are satisfied to change any plan to ensure learning can 
be effective.  
 

4. Was the lesson plan adapted when appropriate: 
 What makes you feel that you adapted the lesson plan for this pupil to help them achieve their 

goals and needs, and what could you have done differently? 
 

 

 

 

 

 

 
 

Every lesson should have some flexibility, change of plans may be put into place regardless 

of any agreed subjects.  Changes or outcomes to a lesson will only depend on the 

developing needs of the student.  Changes may happen as a trainer has had to intervene to 

avoid any risk or to help the pupil work towards a new learning goals. 

 

If there’re any adaptions to the pupils learning process, then they should be made aware of 

this.   Remember that the way you adapt a lesson plan should be currently suited to the 

individual needs and experience.   Use your judgement on every lesson, know if your pupil is 

feeling uncomfortable with something you’ve agreed to let them do, or it could be that it 

isn’t going according to plan, adapt change if necessary, agree what changes need to be 

made and adapt accordingly.  If you don’t recognise errors that are happening within the 

drive, you can’t adapt and this would lead to poor training outcomes.   

 

Always be assertive, ask questions, be open minded and agree changes if any.  Remember 

this tip, every lesson should start with a goal, but being adaptable in changing the lesson 

plan does not mean the goals have been optimised or met.  It is important that you adapt to 

the pupils level to help them work towards their goals so that it helps give them the 

qualities for progression. 

 

 

 

 

 

 

 

 



 

Here we look at examples: 
You both agreed on a crossroads lessons but the pupil committed a driving fault on a 

roundabout, then the lesson MUST be adaptable, i.e. work on the fault that was identified 

there and then, by either assessing their feelings and emotions towards it using simple 

Q&A’s such as: 

 

 How your thoughts about that roundabout we just exited from? 

 What do you feel you could have done differently? 

 How would you rate that last roundabout on a scale of 1/10? 

 

If the pupil believes they completed the roundabout very well and aren’t aware of their 

driving fault that you had identified then depending on their level, you will either have to 

turn this around by telling them what they had done wrong asking suitable questions to see 

if they were aware, or if there at full license stage then you will prompt by asking their 

feelings towards it. 

 

Section 2 Assessment B Marking Sheet  

 Risk Management 
Within the SC1 form under “Risk Management”, there are five competencies as we see 

below; these are the focus of the pupil’s and trainer’s actions, other road users and the 

control of vehicle.  As any trainer should know, we have a duty of care when giving any 

coaching or instruction to a pupil that are ultimately responsible for risk.  If we show 

that we’re irresponsible, what confidence will a pupil have within our ability to teach? 

Risk management: this is based around what are termed “safety critical 

incidents”. Under “Risk Management” section it highlights 5 competencies, 

which are: 
 

 Did the trainer ensure that the pupil fully understood how risk should be shared? 

 Were directions given clearly and in good time 

 Was the trainer aware of the pupil’s actions and the surroundings? 

 Was any verbal or physical intervention by the trainer timely and appropriate?  

 Were there sufficient feedback given to help the pupil understand any potential or 

safety critical incidents 

 

 Managing risk should be evaluated, assessed and prioritised on 

severity by priority and measured to the pupil’s ability to 

reduce their risk exposure as the diagram shows below.   



 

 

 

5. Did the trainer ensure that the pupil fully understood how the 

responsibility for risk would be shared? 
 What makes you feel that the pupil understood how risk would be shared, and what could you 

have done differently if any? 
 

 

 

 

 

 

 
 
In any driver training scenario, it is highly important that the trainer makes the pupil aware 

how risk will be shared in a learning environment.   This would include managing the safety 

of the pupil, themselves and everyone else in the surroundings who potentially could be 

affected or harmed in such way as a result of loss of car control. 

 

It is important for the trainer to make the pupil aware at the early stages of their learning 

that they have dual controls, and if needed to be used at any point to mitigate any risk 

whilst the pupil is in control.  The trainer should give a clear explanation if they needed to 

intervene in clear and good time and when it is safe to do so. 

 

1. You should know, and be aware of 

behaviours that can cause risk 

2. Assess risk in an ever changing 

environment 

3. Mitigation of risk by being pro-active 

to changes 

4. Monitor, and understand your pupils 

abilities to handle different situations 

5. Review and update risk to achieve 

better outcomes 



Also the driving instructor (trainer) must clarify this could include verbal intervention where 

needed.  Risk sharing must be explained clearly and no matter the level as of which the pupil 

is at, Agreeing who has responsibility for risk and how it will be shared should generally be 

done at the start. 

 

If you had a pupil who felt confident to drive without any verbal instruction or any 

intervention, ensure there is some understanding between you and them before they’re on 

the move, however clarifying responsibilities to manage risk whilst on the move is essential 

on any lesson to any pupil no matter of level or experience, as even full license holders can 

cause risk. 

 

It is also important to use Q&A technique to assess a drivers understanding on risk and how 

it can be shared, this establishes knowledge and understanding by both parties on any given 

responsibilities.  The other benefits are that it stimulates the brain and encourages them to 

transfer their thought process or understanding of what they may know in terms of how risk 

will be managed in any given scenario.   Ultimately the trainer has the overall responsibility 

externally for other road user’s safety including car and pupil’s safety.   If a lesson isn’t 

planned appropriately and there is a lack of understanding between trainer and pupil and 

who is managing what processes,  then the chances are; that the lesson will have many 

potential risk factors or some resulting in actual risk which the trainer wasn’t expecting 

them to occur and may result with disastrous consequences!  

 

For any successful outcome, it is only important for a trainer to establish knowledge and 

understanding during the recap at the start of the driving lesson.   In many cases, pupil’s get 

in the driving seat, some may tell you that they’d like to drive independently as they have 

their test in a couple days and like to try things for themselves without prompts.  In this 

scenario, and as a trainer; make it clear what both responsibilities are and agree a plan. 

 

 

For instance let’s say you had a pupil who is fine driving independently based on his 

previous driving lesson - but stressed that he’s previous instructor told him that he 

approaches roundabouts too quickly, you can then explain, that ultimately you have overall 

responsibility for safety however you are satisfied to pass a degree of responsibility on to 

the pupil such as managing his observations, signalling and positioning if agreed. However 

with what has been said regarding approach-speed, it is the driving instructor’s 

responsibility to help manage this risk and provide some development by asking the pupil 

what will work for them to help manage this area of development.   

 

Typically, there are three ways applying input for development as follows: 

 

 Talk through 

 Guided and prompting skills 

 Independently 

 



One of the three development points above can be agreed and applied.  How these will be 

applied depends on level of experience, pupils understanding, and pupil’s ability to cope 

with comprehensive situations.    

 

In this guide, we will look at how you should allow the pupil to reflect and take responsibility 

for their own learning.  

 

The driving instructor (trainer) should bring to the attention of the pupil that the risks which 

were posed in any given situation on that lesson.  If they aren’t given the chance to reflect 

or analyse on their own performance, then they will continue to make the same mistakes. 

 

Some pupils reflect better after a lesson instead of during, and some will reflect quicker 

than others and know what they did incorrect and can find solutions to put it right, this is 

because people learn in different ways.   It is also important to discuss with your pupil when 

it is safe to do so and convenient.   Remember, asking questions and expecting a pupil to 

answer whilst managing complex situations is increasing risk particularly if you have 

identified a driving fault whilst you were asking them to reflect or asking relevant questions 

to that specific subject.  This is defined as safety and critical. 

 

Core Competencies: 

The competencies below were formally known as Identification, analysis and remedial 

action.  In today’s modern (ADI) part 3 testing criteria, they still exist however they’re 

divided in to 3 categories:    

 

 Lesson Planning 

 Risk Management 

 Teaching and Learning Strategies    

 

These form part of the traditional Part 3 qualifying process, and continues today in the 

current format within all 17 competencies. (Below we explore each category further in 

detail).   

 

Managing risk is an important part of your job role as a trainer.  It is 

also important that the pupil understands that they have a degree of 

responsibility for managing risk too, within their current abilities as a 

driver for where they are confident to manage this part.  This MUST 

be agreed at the start who is going to be responsible for what and 

when.  
 



6. Were directions and instructions given to the pupil clear and 

given in good time? 
 What makes you feel that directions were given in good time, and is there anything you could 

have done differently if any? 
 

 

 

 
 

 

 
 

 Giving Route Directions: 

 

Giving late or inaccurate directions to your pupil, they’re likely to commit a fault very 

quickly.  This could potentially cause risk to you and others and will cause subsequently 

confusion to those around.  This may result in others overtaking, sounding horn or emotions 

getting the better of them, known as a term called “red mist”.   Scoring 7 or less in “Risk 

Management” will result in an unsuccessful attempt either on Part 3 or the Standards 

Check. 

Directions should be clear and given in good time.  Also you must factor in that if your pupil 

struggles with knowing their left / rights then tone of voice may need to be slower and 

directions may need to be prompted slightly earlier than usual to give the pupil time to 

interpret.  If English isn’t their first language then you can agree with the pupil at the start of 

any lesson what works for them, e.g. hand signals, slower or repeated actions to clarify 

directions.  Knowing what works for your pupils is paramount and must be agreed at the 

start of any lesson. 

 

 Giving Instruction in General: 

Try to have a natural flow to giving instructions, if your pupil is used to examiner like 

directions then it will be a good idea to give examiner alike directional instructions.  

Instructions should be clear, to the point and easy to understand particularly if the vehicle is 

moving.  Be careful not to confuse, i.e. use terminology that a pupil is not familiar with, then 

change it to something else that a pupil isn’t comfortable with “such as check your left 

mirror “ is what your pupil is used to being told, and now the wording has been interrupted 

too, “check the nearside mirror”!? This may put a pupil into confusion mode and cause 

serious confusion and this could add additional risk than its worth.    

 



There are often 3 basic requests: 

 Alert – draw pupils to your requests 

 Direct – basic instruction to turn or move off please 

 Identify  - confirm where the instruction is and when to be given 

 

7. Was the trainer aware of the surroundings and the pupils 

actions: 
 What makes you feel that you were fully aware of your surroundings, and what would you do 

differently next time? 
 

 

 

 

 

 

 
 

Watching the road ahead is just as important as watching your pupil.  It is important to tilt 

your body towards the learner as this this gives you a greater view of their actions, read 

their emotions and consider their next actions.  Being able to see from their eyes, and 

downwards to their feet movements.    

you have to ask yourself a few questions, “am I aware of the external surroundings of your 

vehicle and internal for appropriate controls used and when, as well as watching your 

pupil’s actions”, if you’re not watching the pupil correctly how will you identify their driving 

faults, i.e. coasting with feet controls, incorrect controls used etc.  Also to add, how will you 

prioritise each fault so that the learner can develop and achieve their outcomes? 

The benefits of watching the learner are, that you would know when they have done 

something which is worth praising.  It is said that positive encouragement will motivate and 

encourage learning. Remember, only praise when it is due; and when you do praise a pupil 

this can raise motivation and will make them feel more determined to succeed.   

Praising has many benefits but should only be considered when it is of any worth. 

 

 

 

 



8. Was any verbal or physical intervention by the trainer timely 

and appropriate: 
 What makes you feel that verbal and physical intervention was timely, and is there anything 

you could have done differently if any? 
 

 

 

 
 

 

 
 

It is important to make the pupil aware of any potential risk when it is safe to do so, 

however there will be times when you do not have time to discuss and intervention may be 

your only option.  If this happens whereby you may have had to take control then you 

should ask yourself, was my instruction clear and in good time or would have it benefited 

the pupil if I had gave the instruction earlier; or was the lesson out of for the ability of the 

pupil.  Please also remember that at no point must you put your pupil in a situation which is 

out of their current abilities level but it can be a wise idea to allow them to make some 

mistakes as this may raise awareness which they can learn from. 

In the event of a safety critical situation occurring or potentially occurring, the pupil should 

be made to understand what went wrong or what may have happened, the pupil should be 

given a chance to analyse the risk and take responsibility to analyse what they could have 

done differently. 

 

9. Was sufficient feedback given to help the pupil understand any 
safety potential critical risks? 

 What makes you feel that sufficient feedback was given to help the pupil understand any 
potential risks, and what could have you done differently, if any? 
 

 

 

 

 
 

 
 



 
It is important to help the pupil understand how any given scenario could have been 
avoided, this is known as safety critical or potential safety critical if it should occur.   
For any pupil to know how it could have been avoided, it is important they know 
what went wrong and how they could have dealt with it better.   
 
The pupil should be encouraged to analyse what went wrong and supported 
accordingly.   If a pupil isn’t aware of what went wrong then some feedback should 
be offered as soon as applicable to help the pupil reflect on their performance 
before it is too late.  
 
To ensure all evidence are in place, this could conclude the following: 
 

 Supporting the pupil to understand what went wrong 

 Agreeing what measures can be put into place if there is a need 

 Finding a safe place to pull up and discuss or provide feedback 

 Providing some input of where the pupil isn’t aware or does not understand 
what they should have done differently. 

 
Below are some examples: 

 What would you have done differently?  

 Why did this happen? 

 How did you feel? 

Remember, if your pupil didn’t identify the risk or not aware of the problem, you the trainer 

must make them aware of the risks by offering constructive feedback in a timely fashion. 

 

Section C.  Module 3 Assessment Criteria: 

 Teaching and Learning Strategies 
 

10. Was the teaching style suited to the pupil’s learning style 
and current ability? 

 What makes you feel you feel that you achieved this, and what could you have done differently 
if any? 
 

 

 

 

 

 



 
If you don’t adapt around each of your pupils current learning styles, we put a pupil in a 
situation that they feel is challenging, uncomfortable and confusing including some 
frustration in any willing to show signs of any learning.   
 
This is not how learning should be in any aspect of teaching.  This could result to showing 
signs in their body language of worry, disappointment and pressured into learning in a way 
which they don’t feel works for them with no alternatives to changing the learning methods 
to suit.   This can make the learning very uncomfortable for pupil if it isn’t tailored in a way 
that they understand and could lose all interest. 
 
Be aware that every pupil will have their own preferred method, some may want to reflect 
and some maybe satisfied to learn new skills immediately, whichever it is you should 
encourage this as long as it is within the bounds.    Remember, it can be a good idea to let 
the pupil try new things but this must be within their current capabilities.  As a trainer you 
should be able to identify their capabilities and boundaries based on previous discussions or 
lessons.  Asking questions, through active listening, offer scenarios and evaluate if it is 
something that the pupil is able to deal with within their capabilities through these three 
methods.  If using any Q&A technique, ensure it’s matched to their current abilities for them 
to answer correctly.  
 
When we consider the 8 competencies in the “Teaching and Learning Strategies” section on 
the examiners marking sheet, we must keep in-mind that majority that you’ll be teaching 
will have different learning styles to which they learn best.  Understanding a client centred 
approach is a useful tool within your coaching to understand the thought process to a 
learner’s way of thinking and in which one learns best.   
 
 
Find out what works for them and how they can best achieve their goals using their 
preferred learning method.   The lesson will be of most value when exploring this at the 
start of a lesson for the first time, as this can be a good opportunity to explore their 
preferred learning style and needs. Some pupils will be more active than others; some will 
want to reflect, some may prefer to discuss, view diagrams or ask questions.  
 

Always have a plan, and avoid any confrontation with a pupil.  Below are just 
some suggestions of what may cause disappointment in your pupil: 
 

- Failing to agree a current processes 
- Agreeing of a plan which you know is well out of their ability  
- Failing  to explore other areas of their learning ability 
- Setting to high objectives that is beyond their level without this being agreed first 

hand, this could be demoralising for the pupil 
 
 

       



11. Was the pupil encouraged to analyse problems and take   
responsibility for their learning?  
  

 What makes you feel that your pupil was encouraged to analyse problems, and what could 
have you done differently if any? 
 

 

 
 

 

 

 
 
As stated above, each and every one of your pupils will have a different approach to how 
they wish to learn, some may reflect on problems after the lesson, some may wish to 
discuss the problem on the lesson, and there will be some who may want to analyse in 
silence, this is where the Client Centred Learning (CCL) approach comes in.  In some cases, 
you may ask the pupil to read up as part of their course work or find particular information 
on resources websites, again this would not work for all pupil as some are more active 
rather than theoretical.    
It’s also a good idea to ensure the pupil understands what went wrong before giving any 
further guidance as they may feel they want to self-evaluate a current issue, or some may 
need to reflect without any distraction, i.e. environmental noise, trainer trying to discuss 
etc. 

 
 
 
 
 
 
 
 
 
 
 



12.       Were opportunities and examples used to clarify 
learning outcomes? 

 What makes you feel opportunities were given to clarify learning outcomes, and what could 
have you done differently if any? 
 

 

 

 

 

 

 
 
If using demonstrations, they should be accurate, clear and relevant to what you may be 
trying to explain, it is also important to check the pupil’s understanding that the techniques 
which had been shown are suited and understood by simple questions to stimulate their 
minds.  If they have not understood, then you will need to vary your method by other 
examples.   
 
 
Accuracy and timing is key, but also being adaptable around your pupils needs so that if they 
don’t understand what it is your trying to explain, you may need to show variations of 
methods which they do understand. Keep examples and scenarios simple and try not to 
over complicate any example you’re trying to give them. 
 
Using examples is a great form of learning, this works well for visual learners and converting 
a link to a purpose of which the pupil can relate to is a learning style technique which they 
can relate too.   For example, asking what is the importance of a signal after discussing a 
recent over-take in which a signal was not given where another road user could have 
benefited.  This can reinforce learning as to why a signal should have been given in a certain 
situation, this can help the pupil think about the timing, why it should be given, at what 
point, by avoiding this question this would have no relevance to why they needed to signal 
and likely not do this in a similar situation.   
 
This is a great way to establishing someone else’s thinking process but remember when 
using examples it should be an example in which your pupil could understand and to their 
current level within their learning ability and avoid technical information if they have a lack 
of experience and build upon technicality as they progress or become more experienced.  
 
 
 
 
 
 



13. Was the technical information given comprehensive, 
appropriate and accurate? 
 

 What makes you feel that technical information was comprehensive and accurate, or os there 
anything you could have done differently if any? 
 

 

 
 

 

 

 
 

 

Insufficient timing or lack of information given to your pupil 
concerning a safety critical issue can lead to your pupil and 
yourself becoming exposed to risk.  This would no doubt 
leave you’re your pupil feeling vulnerable, demotivated and 
in some cases, scared.   Therefore no benefit to the pupil’s 
learning objectives for the agreed subject. 
Verbal Information or any technicality must be: 
 

- Timely 
- Constructive  
- Accurate  

 
 As noted above, your instruction should be timely, constructive and accurate.  Giving 
feedback where possible in any critical incident may result in dangerous instruction as the 
pupil may become distracted as a result that a safety, critical risk may occur. 
 
Timely directions, feedback and instruction is key.   Where the pupil may not be aware of a 
situation developing and the trainer has failed to identify the issue earlier which may result 
in dangerous instruction, i.e. giving incorrect or late directions, discussing a situation at an 
inappropriate time whilst a pupil has already committed a driving fault and now causing 
danger to themselves and others.   However finding the appropriate time to address any 
issue comes down to many factors; such as, risk clarity of environment and trainers 
observations, pupil’s ability to listen whilst dealing with a certain task, trainer familiar with 
route location, and trainers identifying safe locations to pull up on the route, trainer aware 
of their surroundings.  



Constructive feedback should be given at an appropriate time, not where there is recipe to 
cause disaster!   
 
Clues to look for which indicate a lack of understanding: 
 

 If information is inaccurate or just not clear, to late or to early this may show as a 
stale learning process 

 Not checking to see if information is understood 

 Not able to find alternative methods in which a pupil will understand. 
 

14. Was the pupil given appropriate and timely feedback 
during the session? 

 
 What makes you feel that appropriate feedback was given, and what could you have done 

differently if any? 
 

 

 
 

 

 

 
 
Feedback is a very important part of learning, feedback should be given throughout the 
lesson to help encourage the pupil to meet their goals and objectives by understanding 
where they are at that present moment within their learning.  The other benefits of giving 
constructive feedback is that the pupil will be aware of what actions to put into place to 
further develop incompetent needs.   When giving any feedback to your learners, the trainer 
must give constructive, accurate and honest feedback.   Feedback should also be balanced, 
timed, overwhelming if due.  Avoid phrases like, wow, that went well, I knew you could do 
this, when you start to give feedback.    First, allow the pupil to let you know what they think 
went well, then what may need further practice, before sharing your opinion.   The reason 
for this is, if you had a pupil who didn’t feel their lesson was going well for whatever reason, 
then you both begin to share feedback once parked at a convenient location, by saying 
“wow… how good was that”?  The pupil may realise that there getting a false response from 
trainer and that can actually undermine a pupils thought process and confidence.  
 
 
All feedback given should be honest and accurate with a positive approach, for example, 
rather than refer to someone as “weaknesses” it should be defined as “development” as 
this sounds more positive and motivates.  Also avoid using other phrases like “Weaknesses” 
or “failed”, “poor” etc., as these words do not motivate or encourage one to want to 
continue leaning and can have a very negative impact on the pupil.  



 
 

15. Were the pupils queries followed up and answered? 
 What makes you feel that the pupil’s queries were followed up and answered, or what could 

you have done differently if any? 
 

 

 

 

 

 

 
It is vital that you answer any questions your pupil may have as soon as practical, avoid 
leaving any pupil confused by delaying the answer to their question, or not acknowledging 
what has been said, including those trainers who say… “We will come back to that”, then 
don’t bother!   
 
A good trainer can sense if the pupil wants to ask a question by their actions such as, body 
language or comments they may make. This is important as not all pupils feel comfortable in 
asking questions so it’s just as important if the trainer can identify the clues and be able to 
respond actively to these. 

 
16. Did the trainer maintain an appropriate non-

discriminatory manner throughout the session? 
 

 What makes you feel that you adhered to the non-discriminatory manner during the lesson, 
and what could have you done differently if any?  
 

 

 

 

 

 

 
 
 
 
 

 



You must have complete respect for your pupil no matter what condition, race or culture or 
even sexual orientation or any other factor, this should be a professional, friendly 
environment and you must have a good demeanour in making one feel relaxed and 
comfortable and able to allow others to have an opinion. Most will not express their views if 
they feel nervous, anxious of just not comfortable with their learning environment.  
 
You must avoid conflict or active behaviour which could result in lack of professionalism or 
bring your company and values down for e.g. road rage, attitude and not allow others that 
you are teaching to have these aggressions and should allow them to avoid any such 
aggravations or conflict.  With this in mind, you must also avoid:     
 

 Hindering the pupils personal space, leaning over or sitting very closely 

 Touching the pupil and making them feel uncomfortable through tone of voice 

 Commenting on their appearance or asking them about their dress appearance 
etc. 

 Discussion about other pupils you have which should be avoided for an 
unprofessional image and data protection laws  

   Using names which are not acceptable  
 

 

17. At the end of the session – was the pupil encouraged to 
reflect on their own performance? 
 

 What makes you feel that you had encouraged your pupil to self-reflect on their own 
performance, and what could have you done differently if any? 
 

 

 

 

 

 

 
At the end of any lesson, it can be useful to allow the pupil to reflect on their performance, 
this can be by way of summarising the events that took place on that lesson or by using 
simple Q&A techniques to establish the pupil’s knowledge and comparing this to the start of 
the lesson.  
 
This works well and gives a pupil an understanding of where they are in their current 
learning stage and offers progression and motivation to take learning to the next level.  
Feedback by trainer MUST be honest and constructive with a client centred led approach. 
 
 
 
 


